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Abstract 
Burnout as a work-related syndrome is a major problem which most of the professionals need to cope with. The present 
challenges of Romanian educational system consist in real premises for teachers to experience burnout. The study intend to figure 
out the existence of the burnout syndrome in teachers and to bring out the relation between it and other internal factors such as 
emotional intelligence and personality traits. The results bring out a picture of the burnout in Romanian teachers, the main 
internal factors that influence it. 
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1. Introduction 
Due to the many challenges the society bring out there is a perceived social pressure to every professional 
category, but teachers experience more and more the need to cope with lots of demanding of an uncertain society. 
For the teacher`s life there is a growing challenge at personal, social and professional level. Teachers could 
experience emotional stress, inadequacy feelings, loss of enthusiasm, and lack of reward. All these issues could 
affect their professional performance and, on the long-term, it could affect the quality of education and the quality of 
the output in educational settings.  
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Nurturing the teachers could be a preoccupation for the educational agencies. It is important to identify the 
psychological resources and their relation with burnout syndrome in order to overcome all challenges and to develop 
a fulfilling teaching career. 
Burnout is a syndrome which emanates from an individual’s perceptions of unmet needs and unfulfilled 
expectations. It is characterized by progressive disillusionment, with related psychological and physical symptoms 
which diminish one’s self-esteem and it develops gradually over a period of time. (Gold & Roth, 2005). Burnout 
actually is a psychological state, although accompanied by physical symptoms as well.Burnout is an individual 
problem, but some research showed that burnout is the problem of social environment in which people work. 
(Maslach, Leiter, 1997). The practice and research demonstrated that burnout is detrimental to health, to the ability 
to cope, to the personal lifestyle, and it can lead to deterioration in job performance. When an individual perceives 
that their needs are not being met over a period of time, they become discouraged, angry, and depressed. Most 
teachers begin teaching with the expectation that they will make a difference in the lives of the children they teach. 
During the initial induction period, many teachers begin to realize that helping boys and girls becomes secondary to 
administrative pressures, poor classroom conditions, critical parents and disruptive and disrespectful students. (Gold 
& Roth, 2005). So, they realize a gap between their needs, their expectations and the reality of the job. The 
workplace could be perceived by some teachers as cold, hostile, demanding environment, both psychologically and 
economically. This facts conduct to the feeling of exhaustion: emotionally, physically, spiritually (Maslach, Leiter, 
1997). Maslach &Leiter consider that burnout is always more likely when there is a major mismatch between the 
nature of the job and the nature of the person who does the job. These authors describe some indicators for burnout 
presence which we could find also in school settings. One is the work overload phenomenon – teachers have to do 
too much in too little time with few resources. In schools teachers could experience lack of control – this could 
derive from rigid policies and tight monitoring. Teachers need to pursue a specific program and there is a very little 
place for innovation and creativity. Teachers have very few opportunities to make choices and decisions. The 
teaching activity requires a lot of energy, deep involvement in many types of activities: after school meeting with 
parents, supervising extracurricular activities, preparing lesson plans, preparing long-term plans and projects, 
counselling students and parents. This multidimensional work is not rewarded, so lack of reward for contributions to 
the job could be another factor for burnout. Teachers feel devalued when they don`t get recognition / both 
financially and socially. If the teaching profession is not valued at the society level most of the teachers experience 
the loss of the internal reward (the feeling of pride of doing something really important and fulfilling). In nowadays 
school we could find the lack of community / teachers become isolated trying to thrive by themselves, not to share 
praise, comfort or respect with others. Also, in our schools is present the lack of fairness, which is evident when 
there is inequity of workload or pay. Maslach & Leiter found out three dimensions of burnout: exhaustion, cynicism 
and ineffectiveness. Exhaustion is the first reaction to the stress of job demands and people feel lack the energy to 
face another project or another person. Cynicism minimizes the involvement at work and it is an attempt to protect 
oneself from exhaustion and disappointment. Ineffectiveness brings loss of confidence in oneself and a sense of 
inadequacy. 
 Emotional intelligence seems to be a much known concept, more and more subject of researches, almost a 
zeitgeist. The emotional intelligence is better known as a useful tool for improving the quality of life and the people 
performance within work. Teachers, as professionals who work within human development area, being responsible 
for the becoming of many generations of children, need to demonstrate real emotional qualities which could enable 
them for a better performing. There are many conceptualization within the literature, the emotional intelligence 
viewed as intelligence (it describes an emotional general aptitude so it can be conceived as an  equivalent 
intelligence quotient) (the model of Mayer &Salovey); the emotional intelligence viewed as a trait (Petrides, K.V & 
Furnham, A , 2001) (it offers a better understanding for the way the person filters and directs the emotional 
aptitudes); the emotional intelligence as a sum of learned competences (it allows the examination of the adjustment 
way of the person and it can be seen as a performance) (the Bar-On model). It is emphasized that the trait emotional 
intelligence differs from the emotional intelligence ability and the differences are based on the measurement way 
(Pérez, J. C., Petrides, K. V., & Furnham, 2005) (the former construct comprises behavioral dispositions linked to 
the emotions and self-perceived abilities which are measured through self-report and the last is defined through the 
cognitive abilities related to the emotions which are measured through maximum-performance tests). 
1069 Aurora Adina Colomeischi /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  1067 – 1073 
2. Method  
2.1. The purpose of the study 
The objective of the research consisted in figuring out the existence of the burnout syndrome in teachers and to 
bring out the relation between it and other internal factors such as emotional intelligence, personality traits, and life 
satisfaction. 
2.2. The participants 
The sample consisted in 575 teachers from different levels of education: 200 men, 375 women; 345 from urban area, 
230 from rural area. The mean age is 38 years old and the average work experience is 15 years. 
2.3. The instruments 
The questionnaire FFPI (Five-Factor Personality Inventory), developed by Hendriks, Hofstee, de Raad, Angleitner 
(1996) and adapted on Romanian population by S.C. Cognitrom SRL, evaluate the five factors of Big five model : 
Extraversion (E), Agreeableness (A), Conscientiousness (C), Emotional Stability (S), and Autonomy (D). High scores at 
Extraversion scale indicate that the person feels at ease in society; he/she is an active participant at entertaining activities; 
he/she enjoys talking and easily connects with people. The high scores at agreeableness scale indicate that the participant 
shows interest for other people, they respect the views and rights of others and try to keep good relationships with others. 
High scores at Conscientiousness scale obtain the participants who respect norms and regulations, which are 
disciplined and plan their actions, who strives to do everything perfect, who is trustworthy. The high scores at 
Emotional stability scale indicate that the participant is a positive thinker and an optimist, he/she controls his/her 
emotions and he/she is self-confident. The high scores at Autonomy scale show that the person acts differently than 
the others, he/she is creative, and he/she is a leader (does not like to be lead). The alpha Cronbach coefficients 
reported in the validation on Romanian population study are greater than 0, 82 for each of the five scales, this fact 
indicates the high fidelity of this questionnaire. In our study the reliability is 0.90. 
The 33-item emotional intelligence (EI) scale is developed by Schutte, Malouf, Hall, Haggerty, Cooper, Golden 
&Dornheim as æ measure of emotional intelligence based on the Salovey and Mayer’s (1990) model of EI. This 
scale assesses the emotional intelligence based on self-report responses to 33 items tapping the appraisal of emotion 
(evaluation and expression of emotions in oneself and others), the mood regulation (emotion regulation in oneself 
and in others), the use of emotions and the sharing/experiencing emotions. We have verified the internal consistency 
of the instrument using the Alpha Cronbach coefficient and we have obtained a good reliability of the instrument 
(0.863). 
Satisfaction with Life Scale (Diener, 2008) is a five-statement scale in order to be evaluated on a 7-point scale from 
1 (strongly disagree) to 7 (strongly agree). This scale provides an image for the general satisfaction with life as an 
indicator for well-being as well. The instrument has a good reliability (internal consistency coefficients alpha 
Cronbach 0, 865). 
The teacher burnout scale (Friedman, 1999) is an adaptation of the Maslach burnout inventory (Maslach & Jackson, 
1981), containing 14 items comprising three subscales: exhaustion, unaccomplishment, and depersonalization and it 
was used for Romanian teachers. The questionnaire comprises 14 items and has three subscales: Exhaustion, 
Unaccomplishment and Depersonalization. We have obtained relatively good internal consistency values for each 
scales (exhaustion – 0.716, unaccomplishment  - 0.492 and depersonalization – 0.738). 
2.4. Results   
Hypothesis 1. There are differences between teachers’ burnout syndrome in terms of their emotional intelligence and 
their life satisfaction. 
In order to verify this hypothesis we use emotional intelligence as independent variable (with two groups: the 
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emotional intelligence above the average and the emotional intelligence under the average value) and as dependent 
variables we used the teachers` burnout dimensions (exhaustion, unaccomplishment and depersonalization). We 
used also as independent variable the life satisfaction (with two groups: above the average and under average value) 
As we could see in the table below there are significant differences of teachers’ burnout dimensions in terms of 
emotional intelligence level and satisfaction with life. Thus, the teachers with a high level of emotional intelligence 
are less prone to feel exhaustion, unaccomplishment and depersonalization than the teachers who have an emotional 
intelligence level under average value. So we obtained that the burnout syndrome has a greater incidence at teachers 
who share a low level of emotional intelligence. The burnout dimension vary in terms of life satisfaction only 
regarding the exhaustion and unaccomplishment such as the teachers with a greater life satisfaction level are less 
prone to feel unaccomplishment than the teachers with a low level of life satisfaction who are more predisposed to 
experience unaccomplishment and exhaustion. 
 
Table 1. Independent Sample T test results for the mean comparison of teachers’ burnout dimensions in terms of EI and life satisfaction  
Variable Mean  Standard deviation T test results 
Exhaustion   t (498)=-2.079,p = 0.038 
                  EI above average 9.29 4.86 
                  EI under average 10.10 3.61 
Depersonalization   t(491)=-3.464, p=0.001 
                  EI above average 12.96 4.86 
                  EI under average 14.43 4.86 
Unaccomplishment   t(497)=-5.010,p=0.000 
                  EI above average 8.89 4.99 
                  EI under average 10.92 3.74 
Exhaustion   T(513)=-2.037,p=0.042 
                 Life satisfaction  above average 9.40 4.66 
                 Life satisfaction  under average 10.19 3.85 
Unaccomplishment   T(509)=-3.136,p=0.002 
                  Life satisfaction  above average 9.35 5.09 
                  Life satisfaction  under average 10.70 4.25 
 
Hypothesis 2. There are differences between teachers’ burnout dimensions in terms of their personality traits.  
In order to verify if there are any differences regarding the teachers` burnout dimensions in terms of personality 
traits we have applied the Independent Samples T- test, having as dependent variable the teachers` burnout 
dimensions (Exhaustion, unaccomplishment and depersonalization), and as independent variables the five 
personality dimensions: extroversion, agreeableness, consciousness, emotional stability and autonomy (using the 
mean value as cut point for each trait). As seen in the Table 2 there is an obvious difference between teachers` 
burnout dimensions in terms of their personality traits. This fact could have implications on the way the in-service 
teacher training programs are designed. 
 
 
Table 2. Independent Sample T test results for the mean comparison of teachers’ burnout dimensions in terms of personality traits 
Variable Mean  Standard deviation T test results 
Exhaustion   t (193)=-2.715,p = 0.007 
                  Extroversion above average 8.62 5.46 
                 Extroversion  under average 10.44 3.56 
Exhaustion   T(195)=-3.571,p=0.000 
                 Agreeableness above average 8.29 3.20 
                 Agreeableness under average 10.60 5.74 
Exhaustion   T(1945)=-4.203,p=0.000 
                 Consciousness above average 8.26 3.42 
                 Consciousness under  average 11.07 5.73 
Exhaustion   T(191)=-5.279,p=0.000 
            Emotional Stability above average 7.97 2.86 
            Emotional Stability under average 11.41 5.86 
Depersonalization   T(192)= -2.908,p=0.004 
                  Extroversion above average 11.93 6.12 
1071 Aurora Adina Colomeischi /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  1067 – 1073 
                 Extroversion  under average 14.18 4.45 
Depersonalization   T(194)=-2.764,p=0.006 
                 Agreeableness above average 11.88 4.76 
                 Agreeableness under average 14.01 5.93 
Depersonalization   T(193)=-3.040,p=0.003 
                 Consciousness above average 11.92 4.89 
                 Consciousness under  average 14.25 5.82 
Depersonalization   T(190)=-3.524,p=0.001 
            Emotional Stability above average 11.75 6.10 
            Emotional Stability under average 14.45 4.19 
Unaccomplishment   T(193)=-4.943,p=0.000 
                  Extroversion above average 7.94 2.79 
                 Extroversion  under average 10.29 3.80 
Unaccomplishment   T(195)=-4.759,p=0.000 
                 Agreeableness above average 7.90 3.22 
                 Agreeableness under average 10.13 3.35 
Unaccomplishment   T(193)=-4.196,p=0.000 
                 Consciousness above average 8.14 3.27 
                 Consciousness under  average 10.11 3.26 
Unaccomplishment   T(190)= - 5.525, p=0.000 
            Emotional Stability above average 7.89 3.12 
            Emotional Stability under average 10.46 4.19 
Unaccomplishment   T(192)=-3.590,p=0.000 
             Autonomy  above average 8.16 3.48 
              Autonomy  under average 10.00 3.58 
 
Hypothesis 3. There are negative correlations between teachers’ burnout dimensions and emotional intelligence, 
satisfaction with life and their personality traits.   
In the Table 3 we could notice there are negative correlations between burnout dimensions and emotional 
intelligence, satisfaction with life and teachers` personality traits, This enable us to affirm that the teachers who 
experience burnout are also less emotional intelligent, they have a low level of satisfaction with life and they present 
low levels of extroversion, emotional stability, consciousness, agreeableness and autonomy. 
Table 3 Correlation between the burnout dimensions and emotional intelligence, satisfaction with life and personality traits (p<0.01) 
 Exhaust
ion 
Depersona
lization 
Unacco
mplish
ment 
satisfactio
n_with_lif
e 
Emotional
_intelligen
ce 
extrave
rsion 
agreeab
leness 
conscienti
ousness 
emotional_st
ability 
autonomy 
Exhaustion 1 .295** .292** -.145** -.191** -.266** -.231** -.341** -.369** -.195** 
Depersonalization  1 .341** -.118** -.223** -.224** -.275** -.246** -.233** -.139 
Unaccomplishment   1 -.181** -.265** -.447** -.322** -.375** -.512** -.336** 
2.5. Discussions 
The results showed that the teachers` emotional intelligence makes a difference regarding the burnout syndrome: the 
more emotional intelligent the teachers are the less exposed to experience burnout syndrome they are. Also, the 
personality influences the predisposition of teachers to experience burnout. In the same time, the teachers with a 
high level of satisfaction with life are less prone to feel exhaustion and unaccomplishment. The results show also a 
negative correlation between teacher`s burnout and their emotional intelligence, satisfaction with life and personality 
traits. This could have implications at practical level, so the teachers could be involved in programs for personal 
development so they could be more able to cope with challenges and not to experience burnout. 
There are studies that propose the research of the positive way to relate to work – such as engagement as the 
opposite of burnout (Schaufeli, Salanova, Gonz ´ Alez-Rom´A and. Bakker,2001). The engagement is positive 
correlated with emotional intelligence and satisfaction with life. So, in order to prevent burnout the teachers could 
1072   Aurora Adina Colomeischi /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  1067 – 1073 
develop their personality and their emotional intelligence, so they would experience more engagement and less 
burnout. 
Our results regarding the relation between burnout syndrome and teacher personality are consistent with other 
studies` results which showed that personality was associated with burnout dimensions. Neuroticism was a common 
predictor of all dimensions of burnout, so teachers' individual characteristics should be taken into consideration 
when studying the burnout phenomenon. (Kokkinos, 2007) Studies on teacher burnout indicate that teachers with 
higher self-concepts were more resistive to stress and more likely to maintain a sense of personal accomplishment 
while working under pressure (Hughes et al., 1987). Other studies appreciate the important role of personality 
structure in combination with some contextual variables in prediction of teacher burnout. They emphasize the role of 
agreeableness as both protective and vulnerability factor. (Cano-Garcia, Pedilla-Munoz, Carrasco-Ortiz, 2005) 
The fact that each dimension of the syndrome is predicted by different variables should not remain unnoticed 
especially when designing and implementing intervention programmes to reduce burnout in teachers. In order to 
reduce the teachers` burnout and to enhance the teacher’s satisfaction with life, they could be involved in specific 
training programs for enhancing the emotional abilities so they could be more in control in their profession. This 
result is consonant with other studies’ results which show that the teachers’ emotional intelligence is a significant 
issue for the quality of education (Birol et.all, 2009) (if we consider the teachers’ positive attitude toward work as an 
indicator of the educational quality) 
3. Conclusions 
We could conclude that a good emotional intelligence of the teachers is negatively correlated with teachers` burnout 
dimensions. These could have practical implications for educational settings in order to enhance the quality of 
school life. In order to reduce the teachers` burnout and to raise the level of the teachers’ engagement, and their 
wellbeing it could be possible to enable them to be more emotional intelligent and more confident in their own 
possibilities of success both personal and professional. We suggest that the identification both of teachers’ life 
satisfaction level and the teachers’ emotional intelligence is important in terms of teaching profession, since it could 
predict a better attitude toward work and a lower chance to experience burnout. Teachers need to be enabled in their 
emotional and social competence so that they could be real changing communities’ agents. Another useful 
discussion rose regarding the role of personality both in description and prediction of teachers’` burnout. Our study 
showed in consonance with other researches that personality traits influence the teachers’ predisposition to 
experience burnout. Four from five personality traits tested were making a difference regarding the three dimensions 
of the burnout: extroversion, agreeableness, consciousness and emotional stability. The lower their values are the 
more predisposed to experience burnout the teachers are. This result enable us to think about developing strong 
personal development programs in order to enhance the teachers` personal skills so that they could be more resistant 
to the professional pressures. The overall results of the study indicate a need for a specific approaching of the in-
service programs for teachers and also for the psychopedagogical assistance for teachers. This professional category 
needs assistance and personal development programs in order to maintain their mental and emotional health. Other 
studies (Cano-Garcia, Pedilla-Munoz, Carrasco-Ortiz, 2005) showed also the importance to take into account the 
personality issue in order to understand and to approach the teachers` burnout. 
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